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Prombting 'Creati'vity' for Student-Directed Learning

Faced with the opportunity of teaching a literature
survey course that spanned readings from the Old
Testamen't’thmugh Shakespedre, I realized ﬂzat_cover-
ing that material in a swiftly mowng, six-week session
could prove to be a daunting expenence for both in-
structor and students.. So I began mapping cut a course
that would rely heavily upon students taking charge of
their own learning, that would be self-intensive, and
that would allow the students some creativity options.

I also realized that the course must not “burn out”

_students but, rather, must be a spur to future reading,.

First I needed a broad overview; I settled on Norman
Steinaker and M. Robert Bell’s experiential taxonomy,

using its sequence of steps: exposure, participation,

- identification, internalization, and dissemination.

The exposure, as an overview, came the first day
when I introduced the syllabus. Subsequent exposures
were enacted when I set up each of the three units;
briefer exposure occurred when I set up each author.

The participation would take the form of small group
work which allowed students to both examine an issue
and to begin developing a trust and rapport with each
other—another essential for this class,

Using critical guidelines that I introduced both early

. in the sessions and periodically throughout the read-

ings, the students began to use the critical strategies to
evaluate the literature and then to personalize those

_ evaluations by drawing comparisons to current society.

These comparisons helped them to internalize the lit-
erature and began the process of making their motiva-
tion more inirinsic than extrinsic.

Finally, the process of dissemination would manifest
itself in class discussions, papers, quizzes, and a craft
opﬁon. The experiential taxonomy represented the
overview; now I had to develop the concrete particu-
lars.

Each unit of the course was precisely lald out (al-
though we later had to review the plan to accommodate
extended discussions). The first unit would cover
samplings of Biblical pieces, Homer, Aeschylus, Euripi-
des, Plato, Aristotle, Virgil, Petronius, and Augustine.
The second unit would lead us through “Song of
Roland” and Dante. The third unit would contain

Erasmus, Castiglione, Cervantes, and Shakespeare. The
Norton Anthology of World Masterpieces, Vol. I, would
serve as our text. I then added such details as a mid-
term; a final exam, weekly quizzes, and a component in
which each student would lead the discussion for 20
minutes (discussions pertaining fo the literature in the
second half of the course). .

The Critical Component

I recognized, as well, that these students would be
excited about different readings, and I knew I needed a
way to “tap” into that excitement. Idecided thata
crafts component would be able to do that. In the
syllabus, then, each student would read a short critical
paper, due early in the course. Instead of a second
critical paper, due at course end, a student could opt to
create some project. Those adept at writing might want
to draft a satire or tell a story using the same styleasa
writer we had discussed. Others might want to draw,
paint, sculpt, build, knit, or videotape. Others might
want to use music in some manner to add depthtoa
reading. The students were free to interpret in any
medium they selected, so long as they chose a reading
from the text.

I felt the crafts component would intensify a
student’s reading. Each student would become aware
of the overview of each text in the class; but each would
then undertake a more studied, interpretative approach
to specific passages—and that more studied approach
would serve io highlight the entire text.

The interpretative component created much discus-
sion out of class. Students congregated in the student
lounge to discuss projects, to share impressions of
passages and entire pieces. As a result, this discussion
out of class inspired the in-class discussion. Students

using the text to support their interpretations,
which were studied not from just a reader’s point of
view, but from a creator's—or at least, a re-creator’s.
The dissemination process, spurred by a chance to
create, evidenced itself in several areas. Class test
scores rose 23%. Normally quiet students began
participating in all class discussions. The excitement of
the students was carried into the halls after class.
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At the final regular class meeting, each student
introduced his or her project, explaining how the proj-
ect was conceived and brought to completion. Student
time spent on making the projects averaged between 18
and 20 hours, time which does not take into account
the conceiving of the idea, the re-reading of passages,
the additional research, and the gathering of materials.

Projects included a replica of the shield of Aeneas;
an original music score combining a synthesizer,
trumpet, and piano for a Biblical psalm; a cross-
stitched banner interpreting elements of the Creation;
two paintings illustrating the battle between Achilles
and Hector and the death of Hector; an original poem
that underscored the importance of dreams or dream-
like visions within the scope of the course; a poster de-
picting and naming each piece in a full suit of armor; a
cross-stitchery piece set within a handmade frame; and
a watercolor set within a two-level matting.

These projects were then exhibited in the college’s
library and were appropriately tagged and titled. The
local television station videotaped the exhibits a week
later, using the music score as background for the
report.

Evaluation 7

The success of this course, focused as it wason
dissemination and creativity, was brought home to me
through a conversation I had with a student’s mother.

She related that her son had never been much of a
reader before the course but had begun to be a vora-
cious reader of both primary and secondary texts.

What I learned from those course performances and
subsequent post-course interviews was invaluable.
Instructors may be surprised by the amount of intrinsic
motivation generated when a course allows students
freedom to research, create, and disseminate, Students
feel more in charge of their own learning and feel
comfortable with a format that allows them the oppor-
tunity to “show off” that learning in a creative fashion.

Instructors may want to determine in what ways
they can make their classes more student-dissemina-
tion-oriented rather than lecturer-based. Small groups,
student-led discussions, and open-ended options—
such as the crafts option—will produce more students
willing to explore and to create. Classes will moveata
faster, more enlightening pace. Discussions will
become more intensive, more reflective, and more
encompassing. As well, test scores will reflect student
success. A dissemination-oriented class also enlivens
the instructor!

Ron Reed, Instructor, English
For further information, contact the author at Hazard

Community College, Highway 15 South, One Commu-
nity College Drive, Hazard, KY 41701-2402.

Dear Reader,

If you're a regular reader of Innovation Abstracts, you're
probably also familiar with Linkages, another publication
produced by the Natlonal Institute for Staff and Organiza-
tional Development (NISOD).

Linkages is a quartetly newsletter, designed to show-
case tha accomplishments of NISOD-membar colleges.
Material is drawn from original written pieces, as well as
from naws releasss and other publications from NISOD
members, non-member colleges and universities, and
related organizations, Coples are sent in bulk to each
member college; individual copiss are mailed to our
speclal subscribers,

The broad coverage of toples and conclse format pro-
vide readers with a wealh of strategies to etfectively mest
the dally demands of higher education. Past ssuss have
focused on such toples as articulation, business partnar-
ships, community outreach efforts, enabling the disabled,
international issues, basic education, minerity concems,
glder student pregrams, recruitment, rural issues, staff de-

velopment, tachnical programs, wellness, and women's
programs. New topics are regularly added as fresh eon-
carmns come to the forefront.

We invite you to send brief items of approximately 50-
100 words describing the Important issues on your cam-
pus and ways in which your Institution Is responding to
those concerns, Although our format does not allow
space for extended pleces and bylines—as are published
in Innovation Abstracts—we will include the name and
telephone number of a contact following each itam.

We also welcome profiles of faculty, staff, or adminis-
trators who exemplify excellence on your campus—both
the widely celebrated and the unsung hero.

Most of all, we want to convey the energy that sparks
innovative responses to your institution’s unique chal-
langes.

We lock forward 1o hearing from you sooni

Susan Burneson
Associate Diractor, NISOD
Editor, Linkages

Suanna D. Roueche, Editor
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